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At Ellenbrook Primary School, we inspire a community where
Respect, Resilience, and Active Learning are the foundation of
every student’s success. Together, we foster a safe, inclusive
environment that prepares our students to thrive in an evolving
world.
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Our school values:
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Our school givens:

At Ellenbrook Primary School, our learning environment is defined by six givens
that shape each classroom:

1. Strong Relationships

2. Positive Classroom Tone

3. High Expectations and Excellent Practices
4. Pride In Presentation
5
6.

. Mastery Through Resilience
Quality Time and Feedback
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Strong Relationships

o Building strong relationships is essential; students need to feel they are trusted and
supported by teachers who believe in them.

o Modelrespect, courtesy, and honesty, greefing students and families daily.

o Show enthusiasm and resilience, guiding students to see mistakes as learning
opportunities.

Positive Classroom Tone

o Foster a positive, supportive environment where every student feels secure and

motivated.
o Model positive behaviours, ensuring a respectful and engaging learning community.
Classrooms should have structure creating a sense of order that supports focus.
o Establish an inclusive space where individual learning needs are recognised and

supported.
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High Expectations and Excellent Practices

o Set clear and consistent expectations; enforce routines, requiring students to meet
standards the first time, every time.

o Set the standard for excellence in work quality, behaviour, and classroom etiquette,
with high standards for presentation and preparedness.

Pride in Presentation

o Inspire students to take pride in their learning, from the quality of their work to how
they present themselves in uniform.

o Encourage students to confinuously improve, respecting the learning environment
and maintaining neat and organised work.

o Create classrooms that are organised, clean, and welcoming, with clearly defined
learning areas.

o Showcase a balance of student work and teacher resources in engaging, high-
quality displays.
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Mastery Through Resilience

o Promote a growth mindset where students learn from challenges and build skills that
stick.

o Support students in building resilience by celebrating effort and persistence.

o Encourage students to persevere, learn from mistakes, and support students to
transfer learning to long-term memory for deep understanding.

Quality, Timely Feedback

o Provide constructive feedback that drives growth and fosters resilience, reinforcing
continuous improvement in learning and skills.
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Informed, knowledgeable and well-planned teachers get the most out of every student every day

Complete planning prior to the commencement of the unit, individually or in teams.
Implement the mandated EPS school curriculum programs and assessments.
Implement EPS Effective Teaching Model.
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DEVELOP A PLAN

e

Prior to Planning
o Familiarise yourself with your year level timetable.
o Familiarise yourself with the EPS curriculum plan.
o Establish students’ levels of knowledge and understandings.
During Planning
o Be clear as to what content / essential learning is being assessed and what benchmarks and standards you are moving all students towards.
Organise your groupings / lessons to cater for all learners — document how you are catering for differentiation.
Implement and monitor individual education plans, where required.
Take responsibility for identification and referral of students to the Deputy for intervention processes.
Organise resources in advance for the lesson.
uring Teaching
Implement daily reviews and explicit instruction into all lessons daily.
Teach the minimum allocation of time for each learning areaq.
Have a clear and detailed weekly/daily plan.
Balance the practice of photocopied worksheets with a range of interactive, pedagogical practices.
Ensure activities are marked and corrected at point of error (formative assessment), recorded for assessment and regular feedback is provided
to students and parents.

O O OO0 O0gPgo O O O






\Life Long Learmning .4/

TAKEN FROM THE INTERNATIONAL ACADEMY OF EDUCATION

This poster is from the work of Barak Rosenshine who based these ten principles of instruction
and suggested classroom practices on:

= research on how the brain acquires and uses new information

= research on the classroom practices of those teachers whose students show the highest gains How2
= findings from studies that taught learning strategies to students. teachinghowls com

AQAQQ @

Daily review is an important component of instruction. It helps Our working memory is small, only handling a few bits of
strengthen the connections of the material learned. Automatic information at once. Avoid its overload — present new material
recall frees working memaory for problem solving and creativity in small steps and proceed only when first steps are mastered

Explicit Instruction

When teachers at EPS adopt explicit teaching practices,
they clearly show students what to do and how o do if.
Scaffolding, modelling and using worked examples are

an essenfial element of teaching at EPS. To successtully i i Semenreing oo stetons, Gt [l sl rlene ol ks el et
do this, our tfeachers develop and embed Rosenshine's

Principles of Instruction along with the Gradual Release
Model as a basis for teaching and learning. This is @ 2 ,

regular feature of most literacy and numeracy learning summaris o vt e e i e cogrm [ e queticnear e ket e pobame Fo
experiences across the school.

10

i Rosenshine’s principles of instruction provide the basis
ol for the successful transfer of subject knowledge from

teacher to students in lessons. . X i ‘
All staff are required to read the 2012 paper: e

process for new mater l to b(- rec llnd .1u!om.1:|c.1||y This embeds it in long-term memory. And the more this happens,

hTTpS://WWW.OfT.Org/SiTeS/d efgUlT/fileS/RosenShine.pdf ensures no overloadir g of students” working memory the easier it is to connect new material to such prior knowledge
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Explicit Instruction

The Gradual Release Model is a best practice instructional model where teachers strategically tfransfer the
responsibility in the learning process from the teacher to the students (Fisher & Frey). Typically, the model of
teaching has four phases: | DO- where the teacher models the lesson objective in a focus lesson, WE DO- guided
instruction with both input from the teacher and the students, YOU DO TOGETHER: Collaborative learning in small
groups or partners and YOU DO ALONE- independent practice.

Explicit instruction is underpinned by: - -

o The information processing model, which suggests that learners only remember what they think ObOUT and keep
thinking about, and

o the cognitive load theory, which suggests that there is a limit to how much new information the human brain
can process and how much can be stored in long-term memory.

The goal of the GRR framework is to give students the best opportunity to successfully master new skills and
strategies by providing them with appropriate levels instruction. It involves the intentional shift from teacher-
centred delivery to student-centred independent practice and application. It is also known as the ‘I do, we do,
you do’, approach.
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Explicit Instruction
Gradual Release Model

What do my students already know? What do they need to know?

Explicit Teaching

Present. explamn and discuss
the learning intention & the
SUCCesS Tritena

Who! Teachers activate
students’ prior knowledge,
language and experiences

How: Build students’
knowiedge of the field by
explcitly teaching the
language d13000%ed with
this tash. This includes both
soca’” and “academic’
language

Why! Students’
understanding of the
AArning context and the
vocabulary s essential 1o
access and underitand the
explicit teaching that will
follow in the following
phases

]

Model and deconstruct

Revisit the learning imtention
and the success criteria

Who: Teachers deconstruct
the model using clear
suconct explanations

How: Provide and
deconstruct models and/or
graphic organiters o
represent the language,
thinking and organsaton
SUratepes

Use thnk alouds’ to
enplictly model the
strateges and Language
used when deconstructing
the mode!

Why A shared
metalanguage needs 10 be
developed and gradually
Dyt up 1o enabile
particpation, access and
engagement in (ater phases

Assessment for learning

| .
Joint construction

Revisit the leaming intenton
and the Jucoess criteria

Who: Teachers scatfold
tudents’ partial responies
into complete Weas

How!: Modei the thinking
and Organiation suateges
that are requred to
demonstrate the
inowledge/shill

Why: The vocabulary and
metalanguage introduced in
the earfier phases i3 furthes
consolidated and
contextualised during joint
construction. This language
15 essential for engagement
n remaining phases

Assessment for learning

Revisit the learning intention
Mg 1he JUCCHss Crtena

Who: Teachers provide task
orientad feedback

How: Laten 1o how
students talk abowt the task,
watch how they work and
prode into thex thinking
usng prompts

Prompts encowrage the
student to think deeply
2bout their performance
and apply the feeddachk o
demonstrate the success
criteria

Why: Students develop thewr
proficency by registerning the
task onentated feeddach and
then refinng their practice

You do, | help

S

ing

Assess the learnng intention
agairat the sUCCess Crtena

Who: Students
mdependently apply thew
arming 10 new indavidunl or
group tashks

How: Any feedback n this
phase must place
responsiddity on the student
10 improve and correct thew
work

Why! Theough practice
students deveiop ther
automaticity, fluency and
compreheniion strategws 1o
complete 3 refated tash

=) =

B Student

Students monitor and assess
thew own capabdny to
demonitrate mastery

}-

Who: Teachers peovide
explcn feedback 10 students
dout their performance
agamst the success critena

Wheo! Students and groups
share their strategies and

insaghts

How: Students reflect on
thewr performance aganst
the success Orteria

Why: Students connect their

performance

next ledrning teps 10 Current

-
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The following diagram
from a document titled
‘Framework for Quality
Education in Northern
Territory Schools,’
illustrates the explicit
teaching gradual
release of responsibility
model.



Explicit Instruction
Lesson Design

Learning Objective
and
Success Criteria

Concept
Development

| Do

We Do

You Do

Objective
Demonstration
(Wrap Up)

Learning Objectives are descriptions of what learners should know, understand and be able to do by the end of a learning period or unit. Learning
objectives are the basis for tracking student progress, providing feedback and assessing achievement. In addition to learning objectives, students may also
have individual learning goals that they address in their learning.

Success criteria are the measures used to determine whether, and how well, learners have met the learning intentions.

Teach the concepts of the lesson- definitions, examples, non-examples and resources. At this point in the lesson, make sure that examples and non-
examples are of the concept.

Examples of the skill execution go into the | DO - WE DO - YOU DO. In a skill-focused lesson, the concept will most likely be shorter to explain or less complex
than the skill, so should not need as much instructional fime.

A hinge-point question can be used to determine whether conceptual understanding is understood well enough to continue in the

skill progression.

Provide Steps: The way to reach an outcome should not be a secret. Always tell students the steps needed to complete a task and present a written version.
Break the task into small parts and reduce language while maintaining academic terms.

Model: The teacher needs to model completing the task using the exact steps given to the students. While completing this, the teacher should narrate their
thinking.

CFU: Checks for Understanding and participation at this stage of the lesson require students to explain back to the teacher what has been shown to them.

Guided: This is the heart of a skill-based lesson and will be where the bulk of instructional fime is spent and the bulk of checking for understanding is worked
through with clear hinge points at the end of each variation. A teacher should never send students onto a 'You Do' unless thorough guiding and checking
proves that students can work independently. In a We do, students start by solving the task step by step at the same time as the teacher. As the teacher
moves through multiple examples, they gradually release the responsibility of solving the task to the students.

Independent: Students solve the task independently while the teacher observes, responds to questions, and checks after completion.
Peer: There are sometimes chances for independent practice to include peer collaboration or peer review; however, both must be explicitly taught first.

At the end of a learning sequence, the teacher must check that all students can prove that they can apply the concept (Success Criteria) and execute the
skill from the learning objective. This is the final CFU a teacher does before releasing the students to work on tasks independently or move onfo the next
lesson. There will have already been multiple checks for understanding throughout the lesson, but this task must assess all elements of the learning objective.
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Explicit Instruction — Lesson Design Checklist

Learning Objective:

A Clearly states what students will be learning

A Uses the required vocabulary... Today we are learn to...

A Students repeat back the LO

A Checks to see that students understand what they will be learning

Success Criteria:

A Clearly explains to students what they will need to do 1o be successful in this lesson

[ Uses the required vocabulary ...by the end of this lesson | will be able to....

d Checks to see that students understand what will be required by the end of the lesson

Activate Prior Knowledge:

d Revises previous taught skill if required
O CFU-students may already know

d Explain connection 1o new skill
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Explicit Instruction — Lesson Design Checklist

| do:

U Teaches concept first-define, model, explain

d Explains to students the steps needed to complete a task
0 Models the task using the exact steps given to the students
O While completing steps, teacher narrates their thinking

Q Checks for Understanding

We do:

O Provides opportunity for students to solve a similar tasks step by step with the teacher
0 Releases the responsibility of solving similar tasks to the students

O Checks that students can apply the concept and execute the sKkill

O Checks for Understanding-reteach concept if necessary

You do:

O Students solve the task independently while the teacher observes, responds to questions, and checks after completion
U Teacher provides positive and corrective feedback

O Teacher provides differentiation and support at point of need

O Checks that all students can execute the skill from the success criteria

U Provides feedback and closure of lesson
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Engagement Norms

Research states that teachers create engagement in classrooms when they ask
students to do something. For this reason, the DataWorks Student Engagement
Norms should be used in every class, during every lesson.

When done correctly, Explicit Direct Instruction actually requires the students to talk,

write something on their whiteboard, pair-share, or Do something at least once per
minute.

Each of the norms on this poster facilitates that process. Pronounce, tfrack, read,
gesture, and pair-share are all ways that students will interact with the content in @
meaningful way. The last three items on the engagement norms are specific

classroom management techniques that support all this teacher-student
interaction.

Teachers must be checking for understanding regularly throughout all
components of a lesson. This is achieved through the selection of non-volunteers,
whiteboard responses, pair-share (followed by non-volunteer responses), and/or
a physical demonstration.

- -— F - . — b o -
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we Creating Academic
STUDENT ENGAGEMENT
*Pronounce With Me
*Track With Me
Read With Me
Gesture With Me

 Pair-Share
A—B B—A

* Attention Signal

Fves Front, Back Straight

- Whiteboards

Chin-it

Complete Sentences

Public Voice, Academic Vocabulary

duiuwurks WiW.DATAWORKS-ED.COM = GREAT INSTRUCTION IS THE SOLUTION
Educalional Besearch
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Verify students are learning while you're teaching!

before you kthq
o!dt qlppd

Lesson Delivery T Teach First

Check for Understanding (CFU)

Teachers must be checking for understanding regularly

‘\ AsﬁfathtjherStlon t taught.
throughout all components of a lesson. Checking for
understanding is the best way to verity that students are

P P_air-Share i‘ ,n
learning while the teacher is tfeaching. DataWORKS Pick a Non-Volunteer i Ll
developed TAPPLE as an easy way to remember the six P overyone slearming. s B

Al
research-based components of Checking for " S i A
iIsten

Understanding. Using TAPPLE, teachers can get feedback o s spones o
from students fo determine the pace of the lesson

inshructional decisions

.........................

> z i R
Effective Feedback o] &
Elaborate, explain or reteach >
based on studen! responses. l n

We use TAPPLE to guide the CFU process at EPS:

dataworks W AT 20,00 s AR AT M TRUCTION 13 I SOLOTION
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Cognitive Load Theory and Instruction

At Ellenbrook PS, staff have an understanding of Cognitive Load Theory and the
practical implementations this has on instruction. "Cognitive load" relates to the
amount of information that working memory can hold at one time. Sweller says
working memory has a limited capacity, instructional methods should avoid
overloading it with additional activities that don't directly contribute to learning.

Cognitive Load Theory is supported by a robust evidence base which shows
that students learn best when they are given explicit instruction accompanied
by lots of practice and feedback. Researchers have identified a number of
strategies that can help teachers to maximise student learning. These strategies
work by optimising the load on students’ working memories.

P e e e e

 Strategy 1: Tailor lessons according to students’ existing knowledge and skill.
 Strategy 2: Use worked examples to teach students new content or skills.
 Strategy 3: Gradudally increase independent problem-solving as students become
 more proficient.

' Strategy 4: Cut out inessential information.

i Strategy 5: Present all the essential information together.

i Straiegy 6: Simplify complex information by presenting it both orally and visually.

' Strategy 7: Encourage students to visualise concepts and procedures that they

i hc:ve learnt.

COBNITIVE LOAD THEORY: KEY TERMIS

by @inner_drive | www.innerdrive.co.uk

Cognitive Load

A person can only process so much information at once.
Too much information can lead to cognitive overload,
which hinders how much can be transferred from
working memory to long-term memory.

Long-Term Memory
This is where we store the things we
have learnt. It has a huge capacity,
meaning we can remember things from
a long time ago. Connecting information
from our working memory to our
long-term memory is how we

learn new things.

The split attention effect
When students have to process two or more sources of

Working Memory

This is where we hold and process
new information. It has a small
capacity. If information is not
transferred to long-term memory
from here, it will be forgotten.

X

The redundancy effect

x When students are presented with unnecessary

w information, it clogs up their working memory.

x This means they may remember the irrelevant
information and forget the information you
want them to learn.

information simultaneously in order to understand the
material, it places a burden on their working memory.
The cost of switching between the sources means
students remember less of the content.

%ﬁ@ﬁ@ﬂmg support I
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Worked Examples

This is a problem that has already
been solved for the student,

with every step fully explained.

This is helpful for novice learners.
By showing them the strategy,

they can devote all of their working
memory to applying the information
to the problem at hand.

Completion Tasks

This is similar to a worked example,
but instead of showing all the steps,
only a partial solution is given.

The students then have to complete
the test themselves. This is more
appropriate if the students have more

knowledge about the topic, as they can
make the appropriate links themselves.

Independent
Problem Solving

This is a task where students are
simply given a question and they
have to choose the correct strategy
and solve the problem themselves.
This is appropriate for students with
a large knowledge base and high
levels of confidence in that domain.
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Full Participation Tactics and Icons

*To be included in all Powerpoints

Participation Tactics Explicit Direct Instruction

NG R W) Lesson components

Track Non  Pronounce Pair Group whiteboards In Your

with me volunteer with me  Share Share Workbook _
+H B

A % Activating Concept/Skill
Prior Development
.. e ® % @ Knowledge
[ S

Teacher Students Gesture Vote

Read Read with me Multiple
Choice
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The Curriculum Team have developed Daily Review covers to be used Literacy Daily Revie
on all Daily Review PowerPoints. These are colour coded for each year
level. We aim to keep PowerPoint designs simple and not distract from Kindy

the content being viewed. Term 1, Week 1

é Ellenbrook Primary School
Daily Review Cover Pages,

Kindy
Year |

Participation Symbols

Year 2 B
Year 3 '
Year 4

Year 5 8
Year 6 I




Dculy Reviews From Lower Order Thinking to Higher Order Thinking
|
v

About Daily Reviews (Warm-Ups)

v Daily reviews are mandated in literacy & numeracy (Literacy blocks and numeracy
blocks should all begin with a daily review).

v Daily reviews are fast-paced, well-planned sessions to consolidate core concepts
and skills.

v Daily reviews transfer learning from short-term to long-term memory (automatise).

v The purpose is to revise and review what has been taught previously — not to
Infroduce new learning.

v Delivery can be through IWB/ PowerPoint, flash cards, orally (working out books),
games, actions, chants, little whiteboards.

v Daily reviews need to be changed regularly. Once the teacher feels the class has
automatised a concept (one click), remove it from the daily review and bring back
INn five weeks' fime, then assess if the students have retained in long term memory. If
not, return it to the daily review for a few more weeks.

v Slide order, style and format need to be changed and checked for understanding.

v' Daily reviews are clearly timetabled.

-
,4 It is not: Drill and Kill

It is: Drill and Skill
Perhaps: Drill and Thrill

Key Aspects of Daily

Reviews

Recite — Teach the concept first before
including in a daily review. Change the
daily review as required once students
acquire skills and concepts; replace them
with more recently acquired ones. Known
concepts and skills need to be eventually
removed, returning every 5 weeks or so to
check that automaticity and transference
into long term memory has been
achieved.

Recall = Having students simply chant the
consolidation is not sufficient. Teachers
need to have systems in place to check for
understanding and to hold students
accountable.

Apply = Apply the daily reviews with
students in a variety of ways. Differentiation
will occur at this stage of the daily

review. The daily review needs to have
30% of items for your support students, 40%
at year level and 30% above year level for
your above-benchmark students.
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Learning is a change in long term memory
“The aim of all instruction is to alter long

term memory.
o o o If nothing has changed to long term
DCII|Y thera CY ReV|eWS memory, nothing has been learned”

Kirschner,P., Sweller. J. Clarke, R.E. E

Year level, Literacy Components Percentage Breakdown:

Where to start with Daily Review for Reading/Literacy What should we be including in our literacy daily reviewse
v Phonological Awareness
Fluency | dentify and manipulate unifs of oral language - parts such as words, syllables, and onsefs and
Oral ” Phonics (Word & Vocabula Reading rimes. Children should be able to identify and make oral rhymes, clap out the number of
Language Passage 4 Comprehension syllables in a word, and recognize words with the same inifial sounds like ‘money' and ‘'mother.’
Reading) v Phonics
'T' AT A0 10% _ 100 ) Teaching children the sounds made by individual letter or letter groups and feaching children
how to merge separate sounds together fo make it one word.
PP 20% 25% 20% 20% 10% 5% ¥ Decoding
The ability to cdp ply knowledge of letter-sound relationships, including knowledge of letter
Year | 10% NE 30% %, 10%, 10%, pafterns, fo comecily pronounce written words.
v Sight Eecc}gnlhon
Year2 10% 0% 0% 20% 10% 20% Knowing word by sight rather than needing to break the word apart.
v Vocabulary
Year 3 % 15% 20% 20% 20% 20% Revision of the words students have already leamnt.
Year 4 - 10% 20% A% 20% 20% St j Fl?infy e R e e o o
Students practise fo read with speed, accuracy, and proper expression.
_ v Reading Comprehension
Years 0% % 0 e 0 The ability to process fext, understand its meaning, and fo infegrate with what the reader
Year é : 10% 10% 0% 20% 0% already knows.
v Language structures
Dr L Hammand Phonemes, morphemes, syntax,
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Reading Theory

At Ellenbrook Primary School, learning in English will take place in ‘Structured Literacy’ Lessons. Instruction in
English includes the following areas:

READING

Simple View of Reading

Gough & Tunmer (1986) proposed the widely accepted view that reading comprehension (R) has two basic
components: word-level decoding abillity (i.e. word recognition) (D) and listening/oral language comprehension
ability (C) (i.e. how well one understands spoken language). It is called the ‘Simple View of Reading’ (Farrell et
al., 2010; Wren, 2001). Good readers have strong abilities in both components of reading. If decoding or
language comprehension is poor, then reading comprehension will be affected.

Decoding/ :
Word 9 Oral Language Reading

Comprehension Comprehension
T o —— (ability to understand (ability to understand
ken | rinted text
individual words) spoken language) 2 )

D C R

Recognition
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Reading Theory

Scarborough’s Reading Rope

For students to become skilled readers, we must explicitly tfeach the concepts from BOTH the bottom and top
sections of the reading rope — language comprehension and word recognition. There will be a greater focus on
word recognition in the early years of schooling, however both strands are important. Reading instruction at

Ellenbrook Primary School will be based on research related to the Science of Reading and the Science of
Learning to ensure that students all become successful readers.

Language

Comprehension Many Strands Are Woven
Background Knowledge L into Skilled Reading

facts, concepts, etc.

Vocabulary
breadth, precision, links, etc.

Language Structures

syntax, semantics, etc.

Verbal Reasoning

Inference, metaphor, etc.

I Literacy Knowledge

print concepts, genres, etc.

Wo r.d . “ s o’ ‘m*‘\\ Fluent execution and coordination of
Recognition e ot

language comprehension and
word recognition

Phonological Awareness
syllables, phonemes, etc
‘ Decoding 3
‘ iphabetic principle, wdlim-iound‘mmwﬂmco

Sight Recognition
of familiar words

Figure 1.9 Reading Rope
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Word Recognition

Phonological Awareness — Heggerty
The Heggerty Phonemic Awareness Curriculum provides students with consistent and repeated instruction, and
this transfers to developing a student's decoding and encoding skills. All students participate in the lessons as
part of the Tier 1 curriculum in Kindergarten to Year 2. Heggerty may be used as one on one intervention for tier
2 and tier 3 support if required. All these students complete a Heggerty assessment at the beginning and end of

year so that progress can be monitored. Teachers are required to teach a 10-15min lesson from their Heggerty
book every day.

I




oxe Oral Movement
Word Recognition Language (_~ & Motor

Decoding

Phonics differs from phonological awareness in that it doesn’t solely focus on the sounds in spoken language,
but refers to the connection between sounds and print with lefters representing the sounds of spoken language
(alphabetic principle). Promoting Literacy Development (PLD) provides an Australian, evidence-based
approach to Structured Synthetic Phonics (SSP) for primary school educators. Aligned with the Science of
Reading, PLD’s SSP approach extends from the junior primary years through to upper primary years and thereby
facilitating a whole school approach.

In 2024, Ellenbrook PS intfroduced PLD into the K-2 phase. Teachers will follow a screening and tracking schedule
which will place students at their working level and have their areas of need targeted. There can be up to 3
groups per class and students will be exposed to all levels of teaching. All planning will be consistent across the
K-2 phases ensuring a seamless fransition as the students move from year to year. Student progress is tracked
through the screening assessments. All Year 1 students will complete the mandatory Year 1 Phonics Check i n
addition to PLD assessments. -
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Word Recognition Decoding

Below is an outline of non-negotiables that need to be evident in all classrooms throughout 2024

Assaessments - Follow the Assessment Schedule as outlined in the Homework - Spelllng sound focus / list words to be sent home s
Teaching Manuals. Data to be uploaded onte Tracking Sheets. well as o decodable passage or book (PP-2).
Displays - All PLD posters to be displayed. Removal of Jolly Phonics Reading for enqument = To .be done every day in the cl.oss asa

Decodable Readers - Only use Decodable Readers and not
predictive texts until students develop increased fluency and word
attack skills.

Follow the Scope and Sequence as outlined in the Teaching
Manuals. Low varigtion teaching so students know what to expect
yvear to year.

Engogement Noms - Must be used in all classrooms. These are
found in the EPS Teaching Handbook.

Daily Reviews — Use a combination of PLD flip books and
PowerPoint. Must include Participation lcons on the PowerPoint.

Blending and Segmenting ot the some time as infroducing letter
sounds.

NSW Font to be used for Handwriting lessons.

3 levels of targeted teaching groups in every class. No more.
Students exposed to all levels of instruction [Year 1 & 2).
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MACRISCC NG Sight Recognition - High Frequency Words

PLD integrates the teaching of high-frequency words within the phonic sequence and utilises Heart Words for

words that must be learnt off by heart.
Students are assessed to identify what stage they are to be placed on which corresponds to the focus sound

group. Students are taught the application at reading, spelling and writing level (and with the addition of
suffixes).

Phonkc Concepts: [ y(eo) [y oo i | v |
[0 [ [z [ie W o | ve]

oe [ee]ae]ue]

lash Words |

Flash Words:

S . - - e
GBEFEEEET | $ BAEITE E2Tee A s
T S - . |
= Concepts:
et Sounds: Phonic Concepts
Group 1: i shch [ck [thath [wh|ee ] = 0 i 4
oo [elhlmlalcle il oo oo oo | [ A
| Group 3: | n g

Flash Word
o |CETICIDEIEIEAE .. e ;

ash Words
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Word Recognition Sight Recognition - Morphology

Direct morphological instruction has been linked to an increased sight word reading speed as well as increased decoding abilities, both
of which lead to increased reading fluency and comprehension.

The RSIS morphology scope and sequence and the PowerPoints from The Morphology Project will be used by teachers at EPS in
conjunction with our Yr 1-2 spelling lessons and our Yr 3-6 Spelling Mastery program already being implemented, to explicitly teach
morphology from Yr 1-6.

These PowerPoints will be used to support the explicit instruction of English morphology to develop students spelling and vocabulary
development. All these lessons and planners are ready to teach on the shared drive in the <teacher shared> folder under
‘Morphology’. Morphology lessons should be 5-10 mins three times a week. For Year 3-6 these lessons should be taught in your Spelling
Mastery class. For year 2, teachers should be teaching morphology as part of their daily spelling lessons.

Activate Prior Knowledge |
& 00 8

* Amorpheme is the smallest unit of meaning within a word.

* A base is @ morpheme that cannot be broken down into smalier
meanings.

* An affix is a morpheme that is added fo the base.

Morphemes can be:

* Free - can stand alone as words and do not have to be
combined with other morphemes (e.qg. spite, script, woman,
elephant)

We encourage teachers to watch the free professional learning
session “Beyond Phonics — Morphology and Why it Matters” by
Jasmine Shannon and Kylie Conrad prior to using these resources.
hitps://thinkforwardeducators.org/events/shannon-conrad-jun2022

+ Bound - work as meaningful units only when in combination
with other morphemes (e.g. pre, ject, ous)



https://thinkforwardeducators.org/events/shannon-conrad-jun2022
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Word Recognition Spelling Mastery

EPS uses the Spelling Mastery to explicitly teach spelling to students from Year 2 -Year 6. All teachers in these year
levels are required to teach Spelling Mastery for 20mins 4 times a week. Teachers are required to follow the direct

Instruction for each lesson from the teacher handbook. Students complete an assessment which places them on
their required level that they will work on for this program.

Spelling Mastery approaches spelling through strategies, patterns and
rules. The straightforward lessons in Spelling Mastery

combine phonemic, morphemic, and whole-word instruction to make
spelling easier to learn, leading the way to more effective writing.
Spelling Mastery interweaves these three approaches according to
students’ skill development and provides lessons to help you efficiently
and effectively teach the spelling skills students need to become
proficient readers and writers. Explicit instruction, careful selection of
spelling words, and repeated and cumulative practice help students
master each concept and reinforce and retain key information.

-
-
-
-
-
-
—
-
s
-
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Word Recognition Reading Fluency

Reading fluency is the ability to read text quickly, accurately, and with proper expression. Fluent readers can
read smoothly, without needing to stop and decode each word, which allows them to focus on understanding
the text.

Fluency has three key components:

Accuracy: Reading words correctly without mispronunciation.

Rate: Reading at an appropriate speed, neither too fast nor too slow.

Prosody: Reading with proper expression, infonation, and phrasing, which reflects comprehension of the text.

Fluency is a critical bridge between word recognition and comprehension. Without fluency, students struggle 1o
make sense of what they're reading because they are too focused on decoding individual words.

At Ellenbrook Primary School, we emphasise the development of reading fluency across all year levels, from
Kindergarten through Year 6. We recognise that fluency is a key factor in reading success, and we work to
provide students with the tools and practice they need to become fluent readers.
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Word Recognition Reading Fluency

Key Components of our Implementation:

Modelling Fluent Reading: Teachers model fluent reading by reading aloud to students, demonstrating how to use proper phrasing,
expression, and pacing. This gives students a clear example of what fluent reading sounds like.

Repeated Reading: Repeated reading is an effective strategy we use to help students improve their fluency. Students are encouraged
to reread familiar texts, which helps them read more smoothly and confidently over tfime.

Use of Decodable Texts: In the early years, students use decodable texts that align with their phonics knowledge. These texts help
students apply their decoding skills in a meaningful context, building accuracy and fluency.

Timed Reading Activities: To help students improve their reading rate, we incorporate timed reading activities, where students practice
reading passages within a set time and track their progress.

Fluency Assessment:. Teachers regularly assess students' reading fluency using various methods, such as oral reading fluency tests or
running records. These assessments help guide instruction and identify students who need additional fluency support.



. Word Recognition Reading Fluency Posters

Years 1-3

Characteristics of Fluent Reading

@)))

| read the text loudly and with emotion.

®ed®e

| read not to slow and not too fast. @ 1

CLOOLLALOE®

| paused at commas and full stops.

| can remember two things that | read about. | _l‘|

Years 4-6

Characteristics of Fluent Reading

[ pay close attention to

A00LCOP

[ read wrth appropr‘la’[e

[ read smoothly and use

ECOYCOVLEDOO®

I make sure [ can always |

COOEREROHENE

. [ don’t eliminate words or word endings.

(affixes) J
. 1 don't add words that don't belong.

. I don't sound like a ROBOT. @)\)

. [ control my inner dramatic actor.

. [ look for commas, dialogue and emotion!

[ look for bold or italics or words
to be emphasised.

I am always checking for understanding.

. 1 readto learn.

==
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Word Recognition

Years 1-3 Years 4-6
Paired Reading Fluency Ratin

Reading Fluency Rating

Date:
Assessed by:
My partner:

Accuracy
My partner read the words
correctly.

Expression
My partner read the text
loudly and with emotion.

Punctuation
My partner paused at
commas and full stops.

Comprehend
My partner can tell me two
things they read about.

Paired Reading Fluency Rating Card

Date:

Assessed by: Total: /25
Name of Reader:

Accuracy
Reads the words comrectly and automathcally. Does not miss words or add

words.
E_ 1 2 3 4 5
Expression ..
Reads the text with volume and emotion. Does not sound like a robot.
991 1 2 3 4 5
Punctuation %y
Abides by punctuation marks while reading

- 1 2 3 4 5
Pace m

Reads the text not to slow and not too fast. Does not speed read.
1 2 3 4 5

Comprehend |~
|s able to retell what was read.
1 2
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Language Comprehension Language Structures - Syntax

Syntax is the part of linguistics that studies the structure and formation of sentences. It explains how words and
phrases are arranged to form correct sentences. Syntax skills help us understand how sentences work—the
meanings behind word order, structure, and punctuation. Learning syntax and sentence structure helps students
clarity meaning within and between sentences. Studies show a close relationship between an individual’'s syntactic
awareness and reading comprehension; that is, as students learn to use more complex sentences in oral and
written language, their ability to make sense of what they read increases as well.

In 2022, a group of teachers and school leaders from 17 different primary schools across Australia ~»

parficipated in The Syntax Project, facilifated by Stephanie Le Lievre from Serpentine Primary School. The /'& 4 ::Z’:::::s
syntax PowerPoint lessons from The Grammar Project will be used by teachers at EPS. All lessons along with ' Expression
yearly planners are ready to use on the shared drive in the <teacher shared> under ‘Syntax’. AL

LANGUAGE
Professional Learning: AT THE CORE

1. Syntax Matters! A Kendore Learning Webinar Featuring Willilam Van Cleave

2. The writing revolution: Additional resources to support the implementation of The Hochman Method " |

3. The Writing Revolution videos (hosted by Vimeo) Y Q
WRFEIE_\II::‘ILH |9-..ﬂ ?



https://www.youtube.com/watch?v=mlwxUVHtuaw
https://www.thewritingrevolution.org/resources/
https://vimeo.com/thewritingrevolution

- -‘

erview
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Language Comprehension Talk for Writing

Throughout EPS, from K-Year 6, we teach the Talk for Writing program to our students. This approach enables children
to read and write independently for a variety of audiences and purposes within different subjects. A key feature is
that children internalise the language structures needed to write through ‘talking the text’, as well as close reading.
The approach moves from dependence towards independence, with the teacher using shared and guided
teaching to develop the ability in children to write creatively and powerfully.

Imaginative units of work are developed to create a |Planning * Baseline assessment — (cold task - have a go)
whole-school plan that is refined over the years, is well- ® Refine language focus & adapt model text
¢ Test model: box-it-up, analyse it, plan toolkit
resour.ced and documgn’red to release teachers from I Imitation e Creative hook & context .
planning and preparation so that they can focus on — e Warm up words/phrases/sentences/short-burst writing |
adapting their teaching for children’s learning. All Talk for | $ aarnaiss moel et map
.. | * Deepen understanding, eg: drama
Writing planners and lessons can be found on the shared N/ :
drive in <teacher shared> in the Talk for Writing folder. .

Read as a reader — vocab + comprehension
Read as a writer: box-up, analyse & co-construct toolkit

2. Innovation  Box-up new version & talk the text
o . “ e Shared writing — innovate on model
The key phases of the Talk for Writing process enable children to « Pupils write own version: peer assess
imitate orally the language they need for a particular topic, V% o Teacher assesses work — plans next steps

* Feedback & improvement

before reading and analysing it, and then writing their own
version.
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Language Comprehension

Talk for Writing wﬁ Talk for Writing Non-Negotiables 2023
Below is an outline of non-negotiables that need to be evident in all classrooms
. throughout 2023. If you require any support or have any questions regarding the goals for
A” TeCICheI’S are I’eCIUII’ed TO the term, please see your literacy phase leader for assistance.
explicitly teach Talk for writing
lessons in their class 4 times a week Svidencesin Talk for Writing non-negotiables
(30-40min Sessions). Tegchers are Wﬂfhfgﬁ;:i?iqggmk for Writing board that displays the following:
also required to have a visible Talk : bong up
° . . ° - DG l
for Writing washing line/board on _=_texi vocabulay _
. 5 . 5 alk for Writing posters on display:
d|Sp|Gy N Thell’ C|C|SSI’OOm TO OSS|ST . ed]ﬁnggsfmbols stTerp !
* rule kit — non negotiables for students when writin

The STUdeﬂTS ThrOughOUT The + green for grqwiﬁ, tickled pink and purple pc:lishing posters
learning process. Students should Fiagria Wail or Talk for Wiing board at dispiays any words o
be learning the text by memory g, smesing v wts vt g sotonce s
-I-h rough -I-he USG Of O S-I-C)ry mO p CI nd Short Burst Writing must be cc:-mr:z.le’red Clrlld linked to toolkit items

Cold task tb leted t t and hoft task at th
ges‘l‘u res AII Tegchers ShOUld CC?HCH?S?D?;SThEEUiﬂva%ﬁ l:]er'l ;rflg{r:h@egr‘lrlugr?ﬂ oS °

' All students in years 3-6 must have a magpie book in which to gather
familiarise themselves with the EPS Inferesting words, phrases, and ideas.
talk for Writing Non-negotiables.
. — Two cursive handwriting lessons per week
Ruling-up expectations to be enforced and displayed
Teach all required syntax lessons from the year level planner
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Life Long Learmin

‘Talk for Writing’ Process 2

Stage Activities

Baseline « Complete 'COLD TASK'
Assessment
= Decide on key language focuses —
Planning grammar/toolkit/vocabulary

Adapt the model fext

Complete all assigned tasks for folders

Hook

Short burst writing Collect and mark using a

pink [tickled pink) and a green [green for growth)

pen.

= Refurn to students and have them make changes/revisions

2 using a purple polisher pen.
TeOCherS p|0ﬂ Iﬂ phCISGS Oﬂd » Develop story map with students or leam one that is
already prepared.

fO”OW The SO me prOceSS When Imitation » Rehearse the story map and intemalise the text - use

gestures for various words/phrases and text connectives.

e Ttk Amt Trolls, | oo developing a Talk for Writing 2 Disploy fext connecilve charts and siory map.

« FHeading as areader: fext level comprehension.
O - A differentiated version is also recommended.
Uan Of WOrk.  Reading as a writer:
- box-up the text
- discuss the elements included the toolkit and how they
relate to the text [short burst wiiting is linked to these).

rniernd

T [ y
tdd wor

Innovation

to_ en e yowa Sy I : ' : Ex tudents to a teach ted boxi for th
v 7. P~ ; These units are overseen by our " leacher innovation. T ooneraiedBoxngtipTor e
" sw abytat) o | | Curriculum Coordinators to their own innovations
R s 5 O aly ey - . ' - Teacher generates title — students generate title,
. generate first paragraph.
. » Collect and mark innovations a pink (tickled pink)
school and that units are
o « Refurn to students and students then make
de\/eloped W|'I'h Our WhOle changes/revisions using a purple polisher pen.
B = 5 » Have students complete innovations at the same time as
school instructional approach in Have students complete innc
- Teacher generates first paragraph — students
- You may want fo highlight the changes you have
made fo the original text.

|
: D Apural letters [_ avk ) = Have students complete a boxing up at the same time for
ensure Consis'l'enc CICfOSS 'I'he - Teacher generates first paragraph — students
Y .
and green (green for growth] pen.
» ‘Write innovations.
m | n d R generate first paragraph.
» Students write independently - HOT TASK

Independent
Application

» Compare with cold task and assess progress.
Assessment » Ensure a rubric that reflects the SCSA standards and a few
toolkit items is used fo grade the HOT TASKS.
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Language Comprehension Reading Renewal

EPS infroduced a new reading comprehension program called ‘Reading Renewal,’ in response to
the areas of growth identified in our whole school data analysis. This program was developed by
the literacy committee in collaboration with EPS staff to combine knowledge gained from the
Science of Reading, Scarborough’s Reading Rope and The Big 5. Each reading unit is developed
around a selected mentor text while linking closely fo one of the 12 Reading Strategies as a focus
within the unit to extend their learning in an enjoyable way. Each mentor text is carefully selected
by the teachers to ensure that they are year level appropriate, mixed themed and varied text
types. Teachers meet collaboratively in their phases to refine each unit which provides consistency
across each classroom and across the school.

The literacy committee organises and leads after school meetings where teachers work closely
together to plan templates for units. In this planning process, they develop phase planners,
templates, lessons, PowerPoints, worksheets and assessments. This program explicitly teaches the
twelve comprehension strategies, the three comprehension questioning techniques (Literal,
Inferential, Critical/Evaluative) while also encouraging students to make deeper connections with
the text in a practical and fun way.

U]
. .L_“ _ .~ “
B =
v
‘ o :

;)__,

b
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Language Comprehension Reading Renewal

All feachers are required to
explicitly tfeach Reading
Renewal lessons in their class 3
times a week (about 40 min
sessions). Teachers are also
required to have a visible
Reading board on display in
their classroom to assist the
students throughout the
learning process. All feachers
should familiarise themselves
with the EPS Reading Renewdl
Non-negotiables.

All lessons along with yearly/unit planners are ready to use on the
shared drive in the <teacher shared> under ‘Reading Renewal’.

~Z75  Reading Renewal Non-Negotiables 2023

Below is an outline of non-negcetiables that need to be evident in all classrooms
throughout 2023. If you require any support or have any questions regarding the goals for
the term, please see your literacy phase leader for assistance.

BEvidenced in
class v

Reading Renewal non-negotiables

Reading display board
o Strategy poster page
« Visual of mentor text (cover efc)
o Textspecific vocabulary

Redding strafegies poster on inside cover of exercise book

Focus reading strategy poster in exercise book af
commencement of unit

Assessments completed and added fo portfolio/work
sample book

Students answer verbal and written questions using full
senfences

Bvidenced in
class v

Other Reading expectations:
One Arficle-a-Week session

Reading for enjoyment - Vooks, Epic, silent reading, class
hovel efc

One ReadWorks assigned fask per week

Reading Strategies embedded in daily review
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Language Comprehen;io

i

O OORES & TSN

VT T T O BT

Finding the Big Idea 3&4

Finding Details

Putting Things in Order

Understanding What Happens and Why
Making a Guess

Figuring Things Out

Finding the Main Idea

Finding Details

Putting Things in Order

Making a Guess

Understanding What Happens and Why

Figuring Things Out 5 & 6

Finding Main Idea

Recalling Facts and Details

Understanding Sequence

Recognising Cause and Effect

Making Predictions

Finding Word Meaning in Context

Drawing Conclusions and Making Inferences
Reading Pictures

Reading Comprehension Strategies are woven into the Reading Renewal Units.

U BRI N B

T R A MW R A R R

Finding Main Idea

Recalling Facts and Details

Understanding Sequence

Recognising Cause and Effect

Comparing and Contrasting

Making Predictions

Finding Word Meaning in Context

Drawing Conclusions and Making Inferences
Distinguishing Between Fact and Opinion
Identifying Author’s Purpose

Interpreting Figurative Language
Distinguishing Between Real and Make-Believe

Finding Main Idea

Recalling Facts and Details
Understanding Sequence

Recognising Cause and Effect

Comparing and Contrasting

Making Predictions

Finding Word Meaning in Context
Drawing Conclusions and Making Inferences
Distinguishing Between Fact and Opinion
Identifying Author’s Purpose
Interpreting Figurative Language
Summarising
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Language Comprehension Core Knowledge Units

To further develop our response to enhancing our students Background Knowledge, we have been exploring
the use of Core Knowledge Units. Utilising and adjusting the Core Knowledge Units available from

, students are exposed to high quality, content-rich learning materials from a variety
of genres and links to HASS learning areas. Students are explicitly faught the associated vocabulary to further
develop their level of understanding and comprehension of the text.

=
Students engage with the text and lesson activities include:

o Choral reading

o Teacher Read-Aloud
o Pair Shares G |

o Mini-Whiteboards e
O

O

Sleeping Beauty

Multiple Choice voting and other CFUs
Group Discussion

wisdom

We will contfinue to develop and refine our use of Core Knowledge ¢ W S 8 O i,";:’;',;';'_";".,‘:’..’.,',..'..'.jji;’_i‘;;;Z]“,Z._"Q.’,’.T'".‘.‘?E.
Units in 2025. e e e e S



https://www.coreknowledge.org/curriculum/
https://www.coreknowledge.org/curriculum/
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BUSY BEES. ARTIGLE A DAY. &=

Bees are amazing insects. They work hard to get food. Bees [

get their food from flowers. This is why bees buzz around
°
flowers.
Lq ng Uqge Com prehenSIon Reqd Works Bees make honey. First they get food from flowers.

Then they make honey. Bees love making honey.

As part of the Reading Renewal non-negotiables all classes from Year 1-6 should be People also take honey from bees.All honey comes
using Readworks in their teaching. Readworks has high-quality reading instruction tools I bees Tloney. can b ery onect
. . . . B live in bi ups. T ds of b | hive.
and supports that make an impact. They focus on the following three pillars of reading e e o e
. . . . . qUEEﬂ i 2 quesn s the mother Des.
comprehension to improve student reading comprehension and overall reading o\ Bonr S sherrvs B W wripa are DRk ian

outcomes. /8 make honey. But be careful around bees. Bees can sting you
Iu.b- with their stinger!

‘

Ao Apay N

« Teachers should be assigning students one (skill level appropriate) comprehension T e i Wed e e ST

passage from Readworks to individually complete each week on the ipads.

R I ;
« Students should also be completing at least one

article from Readworks each week as a whole class and ?ﬁ“—"“w SxJ[m o
hold discussions on this article and fill in their article workbook. - j; e
m/llek'jf’ (6‘5'\ Ar::::’e? il Date: 7/ /22 |Title: Bys ?h:ﬁéhﬂbﬂv
Click here to access Readworks :Q’D )

2 Tttt oo
Q

Teachers are encouraged o incorporate reading for enjoyment
through story/book reading, silent reading, class novel, Epic
reading app etc



https://www.readworks.org/

Handwriting

EPS follows the letter formation stages as outline in the PLD (Promoting Literacy Development)
program. Handwriting sessions are daily explicit sessions that are linked to the phonics

@ =% : S @™ --- '
| English Overview

sequence in K-2.

Basic character sefs for The 4 NSW siyles

The qutc/e bf own fOX ]umped over H’le laZIj dogf
ABCDEFGHIIKLMNOPQRSTUVWXY Z

1231;.5678610 NSW Pre Cursive

The quuck brown fox pumped over the lazy dog
ABCDEFGHIJKLMNOPQRSTUVWXY/
/23#5678670 NSW Speed Loops

Year 1-2 Year 3-6

Handwriﬁng Style Progression: The qwcle brown fox jumped over the /azg dog/
ABCDEFGHIIKLMNOPQRSTUVWXY /
Kindergarten — Year 1: NSW print 123567890 NSW Print
Year 2: NSW pre-cursive
Year 3: NSW Cursive The quick brown. fox jumped. over the lazy dog!
Year 4: NSW Cursive ABCDEFGHIJKLMNOPQRSTUVWXYZ
Year 5: NSW cursive speed loops ,
Year 6: NSW cursive speed loops i£5:20/010. Now curstve
Pre Primary
Dotted Line Size Handwriting Text (Booklist)

Thirds by Term 2.

Exposure to writing on 24mm Dotted  1.4c

Year 1: Semester 1 - 24mm Dotted Year 3 & 4: 14mm Dotted Thirds
Thirds, Semester 2 - 18mm Dotted Year 5 & 6: 9mm Dotted Thirds

Year 2: 18 mm Dotted Thirds
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Handwriting

Handwriting Lesson: All Handwriting lessons must be explicitly taught with over the shoulder marking as the students

are working. Instant feedback is needed to ensure they do not repeat the same mistakes. Handwriting must be

transferred across to all other areas. Evidence of corrections must be visible.

Pdge se.l. UDZ Heading Title 29.02.2024 Wm‘kh:'hm

v ' Red pencil / pen ruled up page with two
lines across the top and a standard ruler
width margin down the left hand side. | have rued up two lines across the fop

v Date to be placed on every page with a
heading of the Handwriting focus. For
example, Diagonal Joins, Single Letters,
Spacing etc.

v' Date to use ".” to separate the My ruled-up lines are nect
DD.MM.YYY

v Students must evenly space their words
on the space (Finger space for juniors). | have wrilten a fitl

| have ruled up a margin

| have used a ruler

| have used a red pencil or pen

| have written the date
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PRIME

Mathematics

Prime Mathematics

SCAN ME

At EPS we teach mathematics using the Prime Mathematics program. All classes from Pre Primary to Year 6 are
required to explicitly feach Prime mathematics, following the teacher notes, 5 times a week (1 hour sessions).

PRIME is better described as a ‘text-based’ or ‘book-based’
program. This is different from the typical textbook approach. It
Is designed 1o combine best practice pedagogy with
recognition of how learning actually happens among diverse
learners.

The PRIME program supports students to progressively develop
concepts and master skills through systematic spiralling of
content with constant rewinding and reinforcement of previous
learning. Teachers are able to use a variety of contexts that are
meaningful and relevant to their students without the need to
constantly search out and build up teaching resources.
Significantly, when following the PRIME program, teachers own
mathematical understandings, knowledge and teaching
stfrategies are strengthened and developed in ways that build
professional confidence and capability.

At EPS staff are required to follow our non-negotiables when

teaching this program.

Teaching

Assessing

» Teach the book in order

Complete year level planning document
Read the lesson notes before every lesson
View the demonstration lesson videos to plan parallel lessons

Include a parallel lesson before every ‘Let's Learn’

‘Concrete, Pictorial, Abstract’ teaching pedagogy evident in every ‘Let's Learn’ as
per lesson notes, and use of Copy Masters printed from the Teaching Hub when
applicable

UPAC (Understand, Plan, Answer, Check) strategy followed for problem solving
lessons

| Do (Let’s Learn), We Do (Let's Do), You Do (Let's Practise) teaching model followed

EPS Lesson delivery-engagement norms to be used while teaching each lesson

PR1ME Digital Assessments (Years 3-6), Paper Assessment (PP-2) after every topic



https://slz04.scholasticlearningzone.com/resources/dp-int/dist/#/login3/AUSFF9Q
https://slz04.scholasticlearningzone.com/resources/dp-int/dist/#/login3/AUSFF9Q
https://slz04.scholasticlearningzone.com/resources/dp-int/dist/#/login3/AUSFF9Q
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At EPS we use the mental mathematics program Maths Mastery Series from
Years 3-6. Yr 2 begin to infroduce JEMM in Semester 2 using a chin-it
approach. We teach this 5 times a week, which requires 15-20 minutes o
implement, plus 5-10 minutes for instant feedback, diagnosis and correction
procedures. Diligent implementation over the course of the school year will
see students answering at least 600 questions at the end of which they will
have achieved mastery. We also conduct a monthly
Jemmathon/Jemm+athon/EMMathon which provide a review of the skills
developed in Maths Mastery.

Math Mastery Series

Presenting students with heap of new information in
ng them to master it, then move

unrelated topic, and master

6 . The problem is compounded

fhot re-familiarised with the fopic throughout the year.
M circumvents this problem by running concurrent
strands. Because the strands are run concurrently, students are soon
familiar with the many connections existing between the various math
disciplines, and become fluent and automatic in applying them.

Direct Instruction

approach fo basic
skills fluency and

automaticity

Elementary
Math Mastery

Ideally suited to upper primary
and first year secondary
students, and secondary school
remedial classes.

Requires daily 20-25 minutes to
implement, plus 5-10 minutes for
corrections and feedback.

EMM features 160 lessons,

each composed of 20 strands.

Students answer one question per

strand daily:

* Addition

¢ Subtraction

¢ Multiplication

¢ Division

* Number patterns

¢ Equations and inverse
operations

* Whole number properties

* Fractions

* Decimals

* Measurement

* Space

* Geometry

* Average, percentage, ratio,
chance

¢ Math language

* Money

* Time

* Algebra

* Visual perception

¢ Data analysis

* Problem solving

Junior Elementary
Math Mastery+

Ideally suited to middle primary and
upper primary students, and

first year secondary school
remedial classes.

Requires daily 20-25 minutes to
implement, plus 5-10 minutes for
corrections and feedback.

JEMM+ features 120 lessons,
each composed of 15 strands.
Students answer one question per
strand daily:

¢ Counting

* Addition

¢ Subtraction

¢ Multiplication

* Division

¢ Number pattemns
* Fractions

¢ Decimals

¢ Measurement

* Space

* Data and Chance
* Money

¢ Time

» Visual perception
* Problem solving

These programs help all students, but particularly those who:
Have not reached required numeracy level for their age

Have low motivation to learn, or low self-efficacy
Are classified as at-risk learners
Have difficulty concentrating, and would benefit from repeated structured teaching

Junior Elementary
Math Mastery
Ideally suited to middle primary

students, and upper primary school
remedial classes.

Requires daily 20-25 minutes to
implement, plus 5-10 minutes for
corrections and feedback.

JEMM features 80 lessons.
Students answer one
question per strand daily with
Lesson 1 introducing:

¢ Whole number addition
Whole number subtraction
Number facts

Place value

Number patterns

Building on these base strands the
following lessons introduce:

e Lesson 21 Money

¢ Lesson 31 Measurement

* Lesson 41 Fractions

e Lesson 51 Time

* Lesson 61 Data and Chance

Each JEMM lesson concludes with
Strategic Thinking: a hands-on
approach to problem solving.
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Times Ta b|es | Automatic Response, Time Tables Requirements at EPS

Pre Primary Skip countin 2, 5and 10

Year | - Skipcountin2,5, 10and 11
Familiarity and proficiency with the basic times tables are * 2,5,10and 11 times tables
an essential building block in math. It opens the door to Year 2 . Skip countin?2,3,4,5,10and 11
multi-digit multiplication and demystifies processes like long * 2,3,4,5,10 and 11 times tables
division and simpliftying fractions. It lays the foundation for Year 3 . Skip countin2,3,4,5,6,7,8,9,10and 11
algebra. Being able to recall basic facts efficiently is a * 2,3,4,5,6,7,8,9,10and 11 fimes fables
necessary first step in the development of more advanced Year 4-6 .+ Skipcountin2,3,4,5,6,7,8,9,10,11 and 12
skills for computational fluency with larger numbers and * 2,3,4,5,6,7,8,9,10, 11 and 12 fimes tables

algebraic expressions.

R

Along with explicitly teaching times tables through a variety
methods, EPS uses the Times Tables Rock Stars program 1o enhance
stfudent learning of their times tables. Tables Rock Stars has @
proven frack record of boosting children’s fluency and recall in
multiplication and division. our question-based games
automatically adapt to each child’s unique learning needs, helping
* * them to recall their times tables in record speed. This program can
be used by students at school or/and at home.

$
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* Daily and Weekly Rev

AT EPS, we consider daily and weekly reviews in mathematics 1o be an essential part of the learning process.
These reviews strengthen previous learning and can lead 1o fluent recall. Rosenshine’s research states that
daily/weekly reviews are an important component of instruction. They help to strengthen the connections among
the material we have learned. The review of previous learning can help us recall words, concepts, and

procedures effortlessly and automatically when we need this material to solve problems or to understand new
marterial.

Daily review is an important component of instruction. It helps The effort involved in recalling recently-learned material

strengthen the connections of the material learned. Automatic embeds it in long-term memory. And the more this happens,

recall frees working memory for problem solving and creativity. the easier it is to connect new material to such prior knowledge.
Daily reviews should be succinct, 10-15mins Weekly Review should be once a week (preferably
maximum. They should have a key focus on key on a Monday to provide spacing effect). It needs to
number facts, timetables and skills relevant 1o focus on interleaved practise of the skills learned

current prime lesson being taught that day. ACross the previous week.



